According to this survey, most Americans believe that persons must successfully complete several transitions such as finishing their education, becoming employed fulltime and financially self-sufficient, living independently from parents, and becoming married and raising a family before they can be considered adults -transitions that, according to survey respondents, are unlikely to be completed before age 26. Elsewhere, a study of the developmental trajectories of persons from age 17 to 27 revealed considerable temporal variability in the assumption of adult roles (Cohen, Kasen, Chen, Hartmark, & Gordon, 2003) . Taken together, these observations are consistent with the view that emerging adulthood is a distinct developmental period that encompasses several transitions bridging adolescence and adulthood wherein still-provisional adult self-images are guiding the individual's actions, decisions, and choices in ways that may affect the experienced processes and outcomes of this unique life phase.
In sum, emerging adulthood appears to be an interval wherein identity negotiations crucial to transforming internalized self-images from "adolescent" to "adult" are especially intense. If so, then how do emerging adults conceptualize what it means to What Does it Mean to be an Adult? 5 be an adult and how do they struggle with the tasks of negotiating and implementing their adult self-views in the context of their relationships with significant others such as parents and peers? The present study sought to explore these questions.
Curiously, prior studies suggest that the demographic diversity and role instability of emerging adulthood appear to have little to do with college students' conceptions of what it means to become an adult (Arnett, 2000) . For example, in two studies of college students (ages 18 -28), Arnett (1997) asked participants to indicate which of 40 possible criteria were necessary for a person to be considered an adult. Role transitions such as completing one's education, getting married, and becoming a parent were rejected as criteria for adulthood by a majority of the participants in both studies; instead, individualistic qualities of character such as accepting responsibility for one's self, making independent decisions, and establishing a peer relationship with parents were more highly associated with emerging adults' subjective sense of adulthood. Other studies have yielded similar observations (Arnett, 1998; Greene, Wheatley, & Aldava, 1992; Scheer, Unger, & Brown, 1994) . These findings suggest that closer study of emerging adults' subjective understandings and experiences regarding adulthood is clearly warranted.
The need for more sensitive inquiry of the phenomenological nature of emerging adulthood is also in line with recent criticisms of the current status of research on ego identity. In her review of ego identity research over the past four decades, Kroger (2000) concluded that, thus far, studies have primarily focused on validating existing models of identity status by examining personality and family communication correlates, particularly within adolescent samples. To advance this line of inquiry, she urged What Does it Mean to be an Adult? 6 researchers to address the nature of identity beyond late adolescence. More specifically, she argued that a more complete understanding of the identity formation process will require careful study of the "individual's interpretation of context and further mediating events (Kroger, 2000, p. 145 )" that may be associated with identity-related resolutions.
In line with these arguments and preliminary findings, we sought to explore more deeply emerging adults' understandings of adulthood and their experiences of moving toward this life stage. Beyond identifying primary concepts and associations, we were especially interested in probing how participants' currently viewed themselves, their parents, and their peers in relation to their current images of adulthood. We also questioned our participants about their experiences of change in self-views and in their relationships with parents and peers. We hoped that these inquiries would yield more indepth and nuanced descriptions of how emerging adults construed both the nature and process of their own adult development.
Our approaches both to developing our interview protocol and to analyzing interview data were guided by the principles and procedures of Consensual Qualitative Research (CQR) as articulated by Hill, Thompson, and Williams (1997) . Although these will be discussed more fully in later sections, we chose CQR over alternative qualitative for several reasons. First, CQR is specifically designed to yield an in-depth understanding of complex phenomenological processes through extensive study of a relatively small number of cases. Hill et al. (1997) noted that samples as small as 8 -15 participants are usually sufficient to identify generalizable patterns in interview data using their procedures. Second, as CQR relies on the use of multiple judges as well as an independent auditor who reviews and comments on the judges' work, the potential for What Does it Mean to be an Adult? 7 bias that accompanies qualitative assessments by a single investigator is reduced. Last, semi-structured interview protocols (such as the one used in this study), which incorporate a number of standard questions but also permit individualized probing of participant responses, are well-adapted for use in CQR analyses.
Method Sample Recruitment Procedures
A purposeful sampling strategy was used with the goal of gathering a sample of 15-18 college-aged adults that was reasonably diverse with regard to age, gender, and ethnicity. Prospective participants were recruited through several means. First, a project website was developed. The website contained a description of the study's objectives and detailed what participation in the project would require, and indicated that those selected for the study would be paid $20 for their time. Persons interested in participating were directed to either telephone or email their response to a brief demographic questionnaire to the principal investigator (the first author). Next, advertisements describing the study and recruiting participants were placed in the local newspaper and in a university student newspaper, and fliers detailing the project were placed in visible public areas in the community (e.g., bus stops, grocery stores). Both the newspaper advertisements and the fliers instructed interested parties to either visit the project website or contact the principal investigator by telephone. Approximately 30 individuals expressed initial interest in participating. The demographic background information of these prospective participants was screened prior to selecting participants whose inclusion would maximize the sample's diversity.
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Once desired recruits for the study were identified, the first author contacted these individuals by telephone and invited them to participate in a study examining perceptions of adulthood. He explained that those who agreed to participate would be asked to complete another questionnaire and to take part in a semi-structured interview that would examine their perceptions of adulthood and that would be scheduled to occur on the campus of a local university. Participants were assured that their responses would be confidential via the assignment of interview numbers, and that no identifying information would be used in any final products resulting from this research.
Measures
Demographic form. Two demographic forms were used. As noted above, all prospective participants responded to the first demographic form either by emailing their information to the primary investigator from the project website, or by telephoning the primary investigator and responding to the same screening questions contained on the project website. These questions asked potential participants to identify their age, gender, ethnicity, current living status (e.g., in parental home, residence hall, apartment), level of education, as well as their parents' educational and occupational backgrounds.
They were also asked to provide their names and telephone numbers so that, if they were selected to participate, they could be recontacted later and scheduled for a personal interview. At the time of the scheduled interview, selected participants were asked to fill out a second demographic questionnaire that solicited additional information about participants' satisfaction with family, dating/marital, and work relationships, and current level of financial dependence on parents.
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Development of the Interview Protocol
The interview protocol was developed over a semester of biweekly meetings of the first author's research team. Team members independently read Arnett (2000) and used the article to stimulate their group discussions. These discussions focused on his findings and observations, team members' personal experiences of their emerging adulthood, and how relevant issues and themes could be explored via appropriate Rican (N = 1). Most (N = 14) were currently enrolled as undergraduates at a 4-year university, although one was a high school senior, one was a graduate student, one was a part-time community college student presently employed in the community, and another was a college dropout who had returned to live with his parents. Our sample was also What Does it Mean to be an Adult? 10 predominately single/never married (N = 16), although one participant was engaged and another was married but separated with two small children. Thirteen participants (72%) reported that at present they were "mostly" or "completely" dependent on their parents for financial support whereas the remaining five participants indicated that they were "mostly" or "completely" financially self-supporting.
Interviewers and Interviewing Procedures. Three doctoral student researchers conducted the audiotaped, face-to-face interviews: a 28-year-old African-American female, a 32-year-old European-American female, and a 27-year-old Asian female. Prior to the conduct of actual interviews, each interviewer obtained practice and feedback in using the semi-structured protocol with one or two non-participant volunteers. Following this preliminary training, the three interviewers each completed interviews with six study participants. Upon their arrival at the designated campus location, participants were greeted by their assigned interviewer, escorted to a private office, and asked to read and sign an informed consent describing the general purpose, confidentiality, and audiotaping requirements of the study prior to the start of the interview. Interviews generally lasted 30 -45 minutes, and once completed, participants were thanked for their involvement, debriefed, and compensated.
Interviews opened with the interviewer expressing appreciation for the participants' involvement, offering a general description of the purpose of the interview, asking some open-ended, rapport-building questions about each participant's background and current circumstances, and inviting any immediate questions that he or she had about the study. This opening phase was designed to set the interviewee at ease. Following this, the standard portion of the interview began with a series of initial questions asking What Does it Mean to be an Adult? 11 participants to offer their conceptualization of adulthood, how they had arrived at this understanding, and whether this understanding had been relatively stable or had undergone recent changes. The next series of standard questions asked participants to use their current conceptualization of adulthood in evaluating themselves, their peers (both friends and intimate partners), and their family members. Additionally, participants were asked to identify a person in their life that best represented their definition of adulthood, and to identify and describe a specific time or situation when they had felt "more like an adult" and "less like an adult." Every participant was asked each question, but the interviewers were also free to probe for additional information as was deemed necessary to obtain a more complete understanding of a particular participant's perceptions of adulthood and of significant interpersonal experiences or encounters that had influenced these perceptions.
Transcripts. The interviews were audiotaped and transcribed verbatim by an experienced transcriptionist. All tapes were pre-assigned a research interview number in order to protect participants' anonymity during the transcription and subsequent data coding process.
Procedures for Analyzing Data
At the heart of the CQR method is a thorough discussion of interview transcript data by a small group of raters that results in an agreed upon conceptualization of the data. The interview data are first broken down into domains that reflect broad topic areas and then coded into core ideas (i.e., topic summaries) within each domain. Next, the core ideas are examined across interviews, and categories and themes are identified (i.e., cross-case analysis). In CQR, a coding team conducts the major analyses independent What Does it Mean to be an Adult? 12 from an external auditor who reviews the analyses and provides feedback to the team that can be used to refine or elaborate the coding schemes. Our coding team consisted of four doctoral students in counseling psychology (one male, three females). The first author independently served as the sole external auditor during the initial coding process.
Coding of domains.
In this early phase of the data-analysis, the transcript data are broken down into broad conceptual domains in order to begin classifying the data.
Following the review of the first few cases, eight domains emerged and formed a "start list" for classifying interview data. However, after analysis of later cases, a ninth domain was included. During this early phase, members of the coding team reviewed the data independently and assigned each block of data into a domain. The entire team then met subsequently on several occasions in order to arrive to consensus regarding how the data would be classified into domains and to provide the external auditor with a detailed report.
The external auditor then independently reviewed each domain for clarity, making recommendations for revising, excluding, or adding interview data and offering rationales for these recommendations. The auditor's feedback was then submitted to the coding team. After the coding team had assigned ten cases to domains and incorporated the auditor's feedback, team members finished coding the remaining six cases in pairs with the external auditor continuing to provide feedback on each case. Consistent with Hill et al.'s (1997) recommendation for assessing stability of findings, two cases were withheld to serve as a stability check after the cross-case analysis was completed.
Once the contents of each transcript were coded into the nine domains, the team agreed to focus on the data contained in two particular domains: participants' associations What Does it Mean to be an Adult? 13 of adulthood, and participants' negotiation and coping with their emerging adulthood.
This decision was based upon the abundance of information gathered from the interviews and the salience of these two domains to the central purpose of our investigation.
Coding of core ideas. After this decision was made, the team began identifying core ideas within these two domains. For this process, they continued the practice of reviewing the blocks of data and identifying the core ideas independently and then, at subsequent group meetings, reaching consensus on the wording of each passage. After consensus was reached on each of these assignments and their appropriate labeling, the core ideas for each case were compiled into a consensus sheet with each core idea given a reference number to identify its transcript origin and location. Next, the consensus sheet was given to the external auditor for feedback. The external auditor then reviewed each core idea for clarity, made occasional recommendations for revisions, provided rationales for these recommendations, and supplied the coding team with this feedback. Following their group review and discussion of the auditor's feedback, the coding team reached consensus as to whether or not to incorporate these recommendations.
Cross-case analysis. Once core ideas had been identified, they were compiled across cases to identify common themes. The team met subsequently on several occasions to review and to reach consensus on the core ideas across all cases. During this latter phase of the project, the first author, along with a doctoral student (who, like the first author, was not involved in the prior coding of core ideas) served as the external auditors and offered independent recommendations for categorizing and labeling the data.
The coding team again reviewed the feedback from both external auditors and made consensually agreed upon adjustments.
What Does it Mean to be an Adult? 14 Stability check. Once the cross-case analysis was completed, the resulting themes were compared to the two remaining cases that were held aside earlier to assess the stability of core ideas (themes) within each domain. This check verified that the themes identified were consistent, and no substantial changes occurred by adding these two cases.
Results
The two domains selected for critical analysis were "Associations of Adulthood" and "Negotiating Adulthood." Table 1 summarizes the results in both domains, and key findings in each domain are described separately below. Following Hill et al.'s (1997) recommendations, results within each domain were organized in descending frequency of representation, with general themes reported first, typical themes second, and variant themes third. Thematic categories were considered general if they are discerned across all cases, typical if they are present in the majority (but not all) of the cases, and variant if they are observed within a notable minority of the cases. Adopting these guidelines in the present study, we considered a content theme as general if it was represented across all 18 cases, typical if it was observed in 9 -17 cases, and variant if it was noted in 4 -8 of the cases. Themes that arose in fewer than 4 cases were not considered sufficiently stable and were thus dropped from further consideration.
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Associations of Adulthood
The first broad domain that was critically analyzed was participants' associations of adulthood. As noted earlier, participants were asked to discuss their ideas and images A majority of participants also cited responsibility as an important association of adulthood. Included in participants' descriptions of responsibility were references to financial responsibility, being accountable to others, and taking care of oneself and others. Related to this theme, one participant observed I guess the biggest word that I relate with adulthood is responsibility. I think, I think being an adult means that, that you've learned your lessons and you're able to take care of yourself.
Most participants also discussed independence, particularly living on one's own and achieving financial independence, as a defining characteristic reaching full-fledged adult status. As described by one participant, "…to be an adult, it means that you support yourself and your family, and you don't need anybody else to support you anymore." What Does it Mean to be an Adult? 18
Another participant described the significance of achieving independence from parents as follows:
…but like I'm at a point in my life where I'm tired of them [parents] helping me because I wanta be independent and I think that's another part of being an adult, being independent. Not to say you're gonna carry the weight of the world on your shoulders, but, you know, you're more prone as a child to ask your parents for something than you are as an adult.
In discussing their ideas of what it meant to be an adult, the majority of participants also identified several other attributes or qualities of character such as being stable and serious (this typical theme grouped associations of adulthood with notions of maturity, seriousness, self-discipline, and being levelheaded), being agentic and adaptive (which included references to strength, determination, perseverance, and flexibility), and demonstrating a capacity to make difficult and important decisions among a sometimes overwhelming array of possible choices. Interestingly, participants' discussions and illustrations of these qualities of character often emerged in their descriptions of how they viewed their parents and their peers as adults. Examples of parents or peers demonstrating passivity, avoidance coping, or exhibiting impulse-control difficulties (e.g., drinking, drug use) were considered "not adult-like" whereas parents and peers whose behaviors evidenced self-direction and emotional restraint under difficult life circumstances were often cited as vivid exemplars of adult functioning.
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Variant Themes. Participants' construction of adulthood also included several notable, although less frequently occurring, and somewhat more specific themes. These variant themes included having and pursuing personal goals, graduating from college, finding and developing a self-identity, being happy, experiencing and adapting to change, and achieving balance in one's life. For example, one participant described an adult-like peer as having a set direction in life and following through on her life plan. Another reported that her roommate seemed adult-like because she was thinking about the future as well as the present, whereas still another noted that having individual morals was something he associated with being an adult.
Negotiating Adulthood
The second domain that was carefully analyzed focused on identity negotiations and other transitional coping processes related to participants' self-perceptions of becoming an adult. Interviewees were specifically asked to describe instances in which they felt most and least adult-like and to articulate how they experienced and negotiated their sense of becoming an adult in the context of their ongoing relationships with parents and peers. Although there were no general themes identified in this domain, several typical and variant themes emerged.
Typical Themes. One typical theme that emerged was negotiating the balance between being an adult versus not being an adult. A majority of participants provided examples of interpersonal situations illustrating relational struggles and personal ambivalences as they attempted to maintain this precarious balance with important others.
For instance, one participant described trying to renegotiate her mother's image of her as still being a "little girl" by stating What Does it Mean to be an Adult? 20 …I still kinda feel like sometimes she treats me or she thinks or she acts like I'm still a little girl. And she says that she still sees me like, you know, I'm still two years old, running around…And I understand she still sees me as a little girl, but you know, I tell her, I'm not a little girl anymore. And she respects that, but yet I don't know if she puts too much clout into a lot of things that I say because I think that she sometimes she just kinda shrugs it off.
Another participant discussed feeling torn between wanting to be a kid like his friends (e.g., drinking and partying) and being mature like his girlfriend (e.g., performing well in school and settling down). Other participants talked about coping with the conflict of having personal desires to achieve greater independence while still wanting or receiving parental advice and financial support. For some, this conflict was especially salient when they reflected on the differences between their life away at school and their life at home with their parents.
Going through the process of identity formation and maturation was another typical theme that emerged in the transcript data of a majority of our participants. The content of these participants' responses reflected their immersion in a process of shifting perspectives, reframing prior understandings, and realizing new things about themselves and the world around them that corresponded with an enhanced sense of personal maturity. One participant, for instance, described a self-reflective process of internalizing her parents' rules as follows.
They put a lot of limitations on me and I used to think I What Does it Mean to be an Adult? 21 can't wait till I get out of this house so I don't have to live by these rules. And then when you get older, you realize that those rules are in place for a reason. And I thank God every day for the fact that my parents were the way that they were because that's why I am who I am today and I'm very grateful for that. But of course, you don't realize those things at the time. And so I think that's the difference, just the fact that I look at it from a more mature point of view. I, I put myself more in their shoes. And it makes me realize that, you know, there's a reason why they did what they did and so therefore, as an adult, I'm being more responsible by putting myself in their shoes and doing the things that they ask me to do or whatever, without having them to have to ask.
Variant Themes. Another notable but less frequently observed theme revolved around participants' ambivalence or hesitation about becoming an adult. For example, one participant described how he enjoyed being treated by his parents as an adult, but missed being the center of their lives. Another participant commented on his reluctance to become an adult by offering the following statement:
One of my friends who is a senior here this year, we used to be a lot closer up until this year because he got really serious with his life and I wasn't there yet and I wasn't ready to be hanging around with someone that's constantly being all serious. You know, I was just kinda, 'I don't wanta be where you're at right now.' What Does it Mean to be an Adult? 22
Participants' appreciation for how their parents' supported their independence and adulthood was another variant theme. Some participants made references to their parents directly supporting their increased independence by acknowledging and affirming their more mature behavior. Others described parental attitudes and actions that indirectly supported their increased independence. Examples of indirect support included reports of parents not worrying as much about participants and parents being less directive with participants. Yet another variant theme that emerged from the data was related to friendship dynamics. This category included issues such as maintaining current and past friendships, experiencing changes in friendships due to differing levels of maturity, and recognizing the importance of friendships.
Another variant theme captured descriptions of how participants were specifically negotiating financial independence. Some participants talked about struggling with the idea of becoming more financially independent, taking actions to become more financially independent, and questioning their current level of (in)dependence. For example, one participant described conflicted feelings about asking her parents for financial assistance and how she coped with these feelings by offering to help her parents in new ways in the future. Another participant, a high school senior, reflected on how she experienced and coped with guilt over her parents paying for her spring break trip by noting Well, I mean, it's kinda nice not having to pay for anything but I just, I don't know. Lately, just having to pay, you know, just knowing how much the trip costs and then I had to buy all the clothes for the trip and sunscreen and all that stuff, it's What Does it Mean to be an Adult? 23 a lot of money and I just feel kinda bad that I didn't pay for anything. … I told my dad, like after Cancun, I'm taking a stand and I'm gonna start paying for some things on my own.
Just because I realize that there has to come a point where, you know, he's not gonna be able to pay for me any more and it might come when I'm in college or after college, whenever, but I need to like be ready for that and at least have some realization of how much I need to make and stuff.
Other participants described different ways of coping with issues related to emerging adulthood. Coping with the outcomes of poor decisions or judgment errors via an internal, self-reflective and self-soothing process emerged as a variant theme, and one participant described this process in this way:
I think it was just a combination of, of self reflection, just looking back and thinking about, thinking about what I should take from this…You know, this was a situation, it just didn't work out and it wasn't due to my inferiority or anything like that.
You know, so their [family and peers] support as well as my, my being able to, to say, you know, just assure myself that, yeah, you know, I did my best and did what I could… Another participant reported coping with a situation in which he felt less adultlike by rationalizing that his behavior was typical for a college student. Other participants discussed how they used direct communication, confrontation, and independent action to deal with the demands of their shifting roles, responsibilities, and self-images. For What Does it Mean to be an Adult? 24 example, one participant described how she experienced herself as "more adult-like" after she confronted her parents on the racist attitudes they expressed over her dating relationship with an ethnically-dissimilar partner. Other participants described how they productively coped with decisional issues by not always seeking or taking other people's advice.
Discussion
As multiple identity-related explorations and negotiations appear to be a defining characteristic of emerging adulthood, we explored the phenomenological experiences of a sample of students aged 18 -25 through a qualitative analysis of their responses to a semi-structured interview. Interview questions probed their current concepts and understandings of what it meant to "be an adult" as well as their personal efforts to cope with the transitional demands of this life period. Particular emphasis was placed on exploring how our participants were presently experiencing their adult self-images and identities in the context of their ongoing relationships with parents and peers. Our study yielded some observations that were consistent, and some that were inconsistent, with findings from prior surveys of emerging adults.
Consistent with earlier findings that most emerging adults do not yet consider themselves to be adult (Arnett, 2000) , we similarly observed that, whereas most of our participants could report relatively clear associations of what it meant to be adult, few claimed to have achieved full adult status in their current lives. Rather, most volunteered that they were "in progress" or "getting there." Our finding that only one general theme was identified across two broad domains of inquiry is also consistent prior reports that emerging adulthood is a life period distinguished by its relative normlessness and What Does it Mean to be an Adult? 25 variability (Arnett, 2000 (Arnett, , 2004 Cohen et al., 2003) . However, unlike Arnett's finding that emerging adults rejected role transitions (e.g., full-time employment, starting a family) as criteria for reaching adulthood, all of our participants viewed workforce entry and career perseverance, and a majority considered "having and taking care of a family," as noteworthy role markers of adult status attainment. This inconsistency may reflect important differences between our studies in how participants' associations of adulthood were assessed and explored, and may also reflect the deeper meaningfulness of these associations among our study's participants. Indeed, it is not surprising to us that in prior studies wherein participants used rating scales to indicate the relative salience of role changes versus individual qualities of character as criteria associated with adult status, participants choose the latter over the former. Such approaches necessarily disassociate particular roles from their subjective meanings in people's lives. Our more open-ended, interview method of exploring our respondents' associations of adulthood indicated that one's establishment in a stable and satisfying career was a clear marker of adulthood in part because it was linked with the achievement of self-directedness, responsibility, and financial independence from parents. It is noteworthy here that the latter also emerged as prominent (typical) themes in our analyses, and clearly captured associations with "individualistic qualities of character" that were more frequently observed in prior studies (Arnett, 1997 (Arnett, , 1998 Green et al., 1992; Scheer et al., 1994) .
Also consistent with prior findings, our qualitative analyses indicated that the transitional adjustments and interpersonal negotiations of emerging adulthood were experienced as intense, progressive, complex, and challenging, and that a certain level of ambivalence accompanied the prospect of completing these transitions. As we What Does it Mean to be an Adult? 26 anticipated, most of our participants commented freely on perceptible changes and new awarenesses in their relationships with parents and peers. Several differentiated between peers who were "still into partying" and those who had "gotten serious" about their futures, with the latter often acknowledged as functional role models for completing their own transitions to adulthood, and the former as individuals whose importance in the respondent's social world was quickly fading. In short, an expanded time perspective that eclipsed "here and now" preoccupations and embraced future opportunities and challenges generally appeared to define progress toward adulthood within our sample.
Other participants, however, acknowledged conjoint memberships and periodic migrations in and out of both peer groups and voiced concern that the achievement of full-fledged adult status would mark the mark the end of freedom and spontaneity. Parenthetically, several participants were able to distinguish "adult-like" and "non-adult-like" behavior in their parents and peers by linking these distinctions to strengths or deficiencies in personal agency, decisiveness, and adaptability. Some of these distinctions centered on whether or not these role models exhibited emotional restraint and self-control in dealing with stressful and demanding life circumstances.
For instance, parents who had reportedly weathered difficult life demands such as divorce, work-related problems, or financial crises with grace, self-sacrifice, and "levelheadedness" while maintaining functional relations with the respondent served as positive and potent adult role models, whereas those who exhibited strong emotional displays (e.g., depression, anger), disengagement from the family, or other impulse control problems (e.g., drinking, drug use) were regarded as negative images.
What Does it Mean to be an Adult? 27 Also consistent with prior findings was our observation that participants were actively engaged in various self-reflective activities about their current status and, in particular, were forming more complex and integrated images of their parents and deeper understandings of their parents' rules and values. Some acknowledged having reframed and now internalized their parents' earlier "rules and restrictions" as valuable guidance for shaping their adult self-images, cognitive reappraisals that appeared to deepen their emotional attachments with the parental figure(s) . Still others spoke animatedly about critical events they experienced in their relationships with parents that were powerfully affirming of their own formative adult self-images. Interestingly, as noted earlier, these experiences were not always positive. Whereas some respondents recounted important events during which they asserted their financial independence (e.g., by insisting on "paying their own way" on future family vacations), others claimed their rejection of their parents' advice and prejudices (e.g., racist attitudes) as indicators of their own successful coping with the transition to adulthood. These variant processes strongly suggest that successful coping with the demands of emerging adulthood is facilitated or impeded by relationship-specific interactions with parental figures. Facilitative parental behaviors appeared to communicate to participants that their parents were less worried and less directive about the outcomes of their offspring's life choices.
Although our study yielded several valuable insights into the phenomenological experiences and understandings of a sample of emerging adults, some important limitations of our qualitative study should be noted. First, despite the fact that we were generally successful in recruiting a sample that reflected some diversity in age, gender, and ethnicity, virtually all of our participants were currently enrolled in college or What Does it Mean to be an Adult? 28 graduate school. Consequently, the experiences of "work-bound" emerging adults who are transitioning directly from high school to full-time employment were not adequately represented. This limitation may have contributed to the finding that workforce entry and career perseverance emerged as the only general theme in our sample. Although Cohen et al. (2003) found that participation in higher education did not appear to affect individual trajectories of developmental change among emerging adults, qualitative studies of work-bound youth (Blustein, Phillips, Jobin-Davis, Finkelberg, & Roarke, 1997; Phillips, Christopher-Sisk, & Gravino, 2001) suggest that the transition experiences of these individuals may differ in fundamental ways from those of their college-bound (and more likely career-oriented) peers. Future studies would thus do well to probe the phenomenology of emerging adulthood among work-bound youth more closely.
It is also possible that self-selection biases may have affected the composition of our sample. Again, although strategic efforts were made to recruit participants both within and outside of the university community in which the study was conducted, persons outside of the university community may have been disinclined to participate because of anticipated travel, parking, and related difficulties. In this regard, future qualitative studies of emerging adults might consider adopting more flexible procedures that offer the options of workplace or at-home interviews.
Lastly, although we carefully explored how our participants formed and coped with their nascent adult identities in the context of their relationships with parents and close peers, our data were limited to participant self-report and did not include the perspectives or observations of these other individuals. Interview-based studies that concurrently gather information from parents and intimate partners, and perhaps include What Does it Mean to be an Adult? 29 some direct observation of these dyadic interactions, would obviously enrich and deepen our understanding of the complex relationship dynamics of identity negotiation during emerging adulthood.
Despite these limitations, we believe our study extends prior findings by revealing patterns in the reported experiences of emerging adults that are discernible, nuanced, and based on critical analyses and consensual agreement by multiple raters. Moreover, we believe our finding that all study participants considered their successful entry and establishment in the world of work as a noteworthy marker of adulthood affirms the significant role that adaptive career decision-making and planning during emerging adulthood may play in promoting this particular transition. Our findings also illuminate the dynamic and shifting nature of emerging adulthood and are in line with views linking the phenomenological experience of developmental progress through this period with process features of students' family and peer contexts that support both individuality and connectedness (Grotevant & Cooper, 1986 , 1998 McLean & Thorne, 2003) .
